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his document
sets forth the

position of the
National
Association of
Elementary School
Principals
regarding the
essential
characteristics of
high quality
elementary and
middle schools. It
combines the
findings of current
researrt on
effective schooling
with the practical,
on-site experience
of working K-8
principals.

As when we first issued Standards for Quality Elementary Scho:-ds in 1984,
NAESP's objective in publishing this revised version is to provide guidelines
for constructive change in education at the kindergarten-though-eighth-
grade levels. We see tnese guidelines as serving two important purposes:

To give states, school districts, boards of education, parents, and
citizens in general a means for determining the degree to which their
schools possess the ingredients necessary for providing quality
education.

To help individual principals assess the quality of their schools, as part of
a continuing effort to enhance educational opportunities for their students.

These Standards address process rather than product, and cannot
therefore be used to compare the performance of one school with another. It
may be assumed, however, that application of these Standards will result in
improving student and teacher performance within the school. An
assessment based on these guidelines should not be seen as a substitute
for the formal self-study required for regional school accreditation. NAESP
believes that evaluation and voluntary accreditation are essential to the
establishment and maintenance of quality elementary and middle schools.
We recommend the process to all principals and other school officials, both
toward obtaining an impartial "outside" view of a school's effectiveness and
toward achieving recognition of the school's efforts to provide the essential
ingredients of quality education.

As the issuance of this revision indicates, NAESP sees our Standards
as a living documentrequiring, like the schools themselves, unending
renewal and refinement. We warmly welcome suggestions for improvements
and would be grateful for accounts ce, how the document has been put to
use.

ia,4)frt,:i_.
Gary D. Salyers Samuel G. Sava

Executive DirectorPresident
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ince the
nation's earliest

days, Americans
have felt a deep
concern for their
schools, seeing
them as
fundamental to the
strength and
surVival of our
democratic form
of government
and to our nation's
economic vigor.

A
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In recent years, concern for our system of public education has been
evidenced in a number of wide-ranging (and mostly critical) reports, followed
by an even larger number of legislative actions by the states. The reports
took the schools to task for such things as high dropout rates, ill-equipped
teachers, and the numbers of youngsters leaving the classroom unprepared
either to sustain themselves or to help sustain our society. The states
responded by enacting an array of laws aimed at bringing about
fundamental reforms.

Initially the foment for change tended to focus primarily on the high
schools. Gradually it began to be recognized, however, that the classroom
performance of high school students depends to a significant degree on
whether they acquire a strong foundation for future learning and productivity
during the period between kindergarten and the eighth grade. Today there is
a general perception that a solid educational grounding at a quality
elementary and mid-level school is the chief determinant of subsequent
success not just in high school and college but indeed in life.

But what makes a quality elementary or middle school? How is it
different from other schools? Is there a model that could be used to establish
quality K-8 learning experience throughout the country? Are there certain
standards that schools must meet if they are to provide quality education for
their students?

With such questions in mind, the National Association of Elementary
School Principals (NAESP) in September 1983 launched a project aimed at
identifying those factors that make the difference between a successful
school and one that needs a change of direction. With the co-sponsorship of
the Johnson Foundation, the Carnegie Foundation for the Advancement of
Teaching, and the U.S. Department of Education, NAESP organized an
exploratory conference at the Wingspread Conference Center in Racine,
Wisconsin. The discussions approached elementary and mid-level schooling
from a variety of perspectivescurriculum, accreditation, and research
among themand from the varying viewpoints of teachers, principals,
parents, civic leaders, and people active in their communiiy.

Out of the Wingspread Conference came the establishment of two
NAESP Standards Committees, both composed of selected elementary and
middle school educators. The first was responsible for the original Standards
document, in 1984, and the second for this revised version of that widely
hailed publication. In their deliberations, both groups were guided by three
basic premises:

To merit a "quality" rating, the school's program must respond to the
particular needs of the individual children who attend that school.

Standards of quality should reflect both the findings of research on
effective schools and the practical knowledge of functioning K-8
principals and their staffs, capitalizing on the insights of professionals
who work with children on a daily basis.

Pi Since quality schools do not exist in isolation from the rest of the
community, ideas and opinions must also be solicited from "outside"
groups that are interested in the success of the schools.

Out of the deliberations of the original 1983 Standards Committee and
its 1989 successortogether with the observations of an array of prominent

National Association of Elementary School Principals
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educators who provided comments and reactionshave come some basic
conclusions about elementary and mid-level education in the United States:

Quality elementary and middle schools are not cast in a mold. They may
be very different from one another in organization and procedures and in
many other ways, reflecting the diversity and individualism that have long
been part of our national ethos. We believe that a quality school comes
about primarily through a commitment on the part of all persons and groups
affected by that school. Quality schools, we would further note, are never
satisfied that all is well. They seek continually to improve, to find better ways
of meeting the changing needs of their students and the community.

Accompanying the differences among quality schools are many
commonalities a set of basic characteristics that no quality school is
without. It is these characteristics that form the core of Standards for Quality
Elementary and Middle Schools: Kindergarten through Eighth Grade.
NAESP recommends them to every school district and every elementary and
rrdddle school in the nation.

We have grouped our standards :nto seven major categories:
Organization, Leadership, Curriculum, Instruction, Training and Development,
School Climate, and Evaluation and Assessment.

Contained within these seven categories are 21 "standards of
excellence." Each standard is accompanied by a number of "quality
indicators." These are intended to provide an indication of the current status
of a particular standard and to cite some of the characteristics that might
advisedly be considered in a campaign to improve the quality of a parEcular
school's program.

Appendix A provides a checklist that principals, teachers, parents, and
others can use to assess the extent to which their school meets the
standards for quality elementary and middle schools. Appendix B provides a
guide that may be useful in developing a plan for the school's improvement.

NAESP does not assume that the standards set forth in these pages
represent the last word. We would simply note that they reflect intense
consideration, well informed thought, and expert analysis. They offer a basic
instrument for persons or groups interested in working to strengthen our
nation by improving the quality of our schools.

8
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The organization
of a quality

elementary or
mid-level school
arises from that
school's
educational
philosophy and is
designed to meet
the specific needs
of its students.

The organization of a quality school reflects not only the philosophy of the
overall school system but, in particular, a written list of goals developed
cooperatively by the school staff and parents.

The fundamental responsibility for establishing such an organization lies
with the school's principal. In a quality school the principal effectively
integrates and coordinates instruction, administration, and day-to-day
operations toward fulfilling the written goalsdoing so in a manner that is
sensitive to the individual needs of studer.ts and members of the staff.

In a quality school, decisions about the school's mission, goals,
priorities, and day-to-day operations are made cooperatively with those
responsible for carrying them out. Management of the school is based in the
school, thus creating an optimal environment for educational reform. Among
other things this means that the principal has responsibility for determining
the allocation of human resourdes within the school.

Dual principalships with the principal administering more than one
school, or also serving as a teacher, are inherently incompatible with quality.
A key factor in a quality school is the visible presence of a strong principal
who is not only the School's chief executive officer but also its instructional
leader. It is unrealistic to expect a principal to provide necessary human
support and leadership when also assigned teaching responsibilities or
called upon to administer more than one school. Preservation of quality also
requires provision of additional administrative assistance when school
enrollment exceeds the 400 mark.

The quality school's academic year calls for a minimum of 180 days,
each entailing a minimum of five hours of instructional timethat is, time
exclusive of such activities as checking attendance, recess, and lunch.
Those five hours are dominated by appropriate learning activities and are
carefully protected against interruptions.

To enable teachers to do their jobs skillfully, time is specifically allocated
for preparation and for staff development. The school year includes at least
ten days in excess of the days on which the teacher teaches, with these
extra days providing time for planning, staff development, and conferences.
During the school day, time is allocated to teachers for daily planning and for
consultation, in addition to the time scheduied with students. A teacher's
typical working day is eight hours.

The grouping patterns within the school allow for learning at individual
levels of need. Students may move from group to group, depending on the
educational purposes to be served; grouping patterns do not lock students
in. The best placement is seen as one that challenges the students' learning
capacities.

Promotion and retention policies are clearly defined, written down,
disseminated, and followed. They take into account such factors as age,
achievement, social adjustment, parental support, alternative programs, and
teacher recommendations. Early identification and provision for prevention
and remedial programs are planned, understood, and implemented.

While class size alone is not the determining factor of student progress,
research shows that more learning takes place when classes are small,
fac[litating the use of varied teaching styles. While smaller class sizes involve
firtdricial implications, the practical experience of principals strongly

9 National Association of Elementary School Principals 3



Standard of
Excellence:
There Is a Wriffen
Statement of the
School's Beliefs and
Goals.

supports efforts to limit class sizes to no more than 15 students to one
classroom teacher for the primary grades and particularly for at-risk
youngsters.

The needs of students may vary from school to school. In quality
schools, weikrained professional and classroom personnel are provided in
sufficient numbers to assure that identified student and program needs will
be met. At the same time, parent and community volunteers play an
important role in the school's program. Their activities are planned,
supervised, and coordinated.

While school-based decision making is ultimately the responsibility of
the principal, in quality elementary and middle schools the opinions, feelings,
and ideas of parents, teachers, and students also figure importantly in the
process. Financial planning is conducted on both short-term and long-term
bases. Local, state, and federal levels must share responsibilities, as
appropriate, for assuring that financial resources are available to meet the
needs of students.

In all of these matters the emphasis is on creating an organization that
carries out a carefully thought-out philosophy of education and fulfills
specific learning objectives. The driving concern is the progress of children.

Quality Indicators:
A copy of the statement is disseminated annually.

The statement has been aeveloped cooperativeiy, with contributions from
groups within the school community.

The statement reflects staff consensus.

MI Staff members can:

1. articulate the school's beliefs and goals,
2. state specific instructional and noninstructional activities directed

toward meeting those beliefs and Fels, and
3. cite assessment procedures that monitor student per xmance.
The statement is reviewed at least annually.

The statement is consistent with the school district's philosophy.

The stated goals are u.,ed in planning the school's educational
objectives and activities.

,4- Stirdards for Quality Elementary and Middle Schools
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Standard of
Excel lenze:
Sufficient Numbers
of Well-Qualified
Personnel Are
Provided to Fulfill the
School's Goals.

Standard of
Excellence:
Placement and
Grouping Practices
Are Determined by
Student Needs.

Quality Indicators:
Staff members are qualified by preparation and experience for the
positions to which they are assigned.

II The principal is responsible for determining the allocation of human
resources within the school.

Classroom teachers are assigned to the school on a maximum 15:1
pupil/classroom teacher ratio for primary grades, with the total for the
school not to exceed an average of 20:1.

Actual pupil/classroom teacher ratios may vary from class to class, with
younger children receiving priority for a lower ratio.

Instructional specialists are assigned based on student needs and
programs (i.e., art, music, physical education, reading, media
specialists, and counselors).

Other supporting professional staff are assigned based on student
needs.

Classified staff (i.e., secretarial, custodial, paraprofessional, cafeteria)
are provided commensurate with the size of the school and the nature of
its programs.

When student enrollment eaches 400, or exceptional conditions warrant,
additional administrative assistance is allocated to the principal.

Parent and community volunteers play an active role in the school's
program.

Quality indicators:
Placement and Assignment

The placement and assignment of students to classes ard teachers
reflect an assessment of each student's needs and each teacher's skills.

The principal assigns students :eking into consideration information from
professional staff and parents.

Grouping Practices

There is a written statement of grouping policies based on the school's
organizational philosophy.

II Current research regarding grouping practirc,.., is used in developing
these policies.

III Grouping practices are flexible and serve the varying and changing
needs and abilities of students.

- 1.1

National Association of Elementary School Principals 5



Standard of
Excellence:
Sufficient Time Is
,Allocated to
Accomplish the
School's Educational
Objectives.

Standard of
Excellence:
Each School Has a
Full-Time, Well-
Qualified Prinapol.

Promotion/Retention

Promotion and retention policies are stated in writing, disseminated to all
concerned, and followed.

These policies take into account such factors as age, achievement,
school adjustment, parentai support, alternative programs, and teacher
recommendatio;:s.

The procedures for retention are clearly specified.

Preventive or remedial programs are provided as soon as their need
becomes evident.

Quality Indicators:
The school day provides time for meeting the school's stated objectives
and requires at least five hours of instructional time exclusive of recess
and the lunch period. (The time for less than full-day kindergarten is
prorated.)

111 The school year provides a minimum of 180 instructional days to meet
stated objectives.

VA The teacher's duty day is typically eight hours.

The number of teacher-contract days allows at least ten days in excess of
the pupil instructional days. These days are used for staff development,
planning, and conferences.

Principals are employed as full-time employees.

Interruptions during academic learning time are kept to a minimum.
k Class time is used for appropriate learning tasks.

Quality Indicators:
A principal's assignment is restricted to one school.

a The principal is qualified by preparation and experience for this
responsibility.

The principal's experience includes at least five successful years of
teaching at the elementary or middle school level.

The principal employs effective management skills in exerting instructional
leadership that increases student learning through teaching excellence.
The principal is not assigned teaching responsibilities.

6* Standards for Quality Elementarif and Middle Schools
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he principal is
the one

:Individual who is
directly involved in
every aspect of the
school's operation

:and is thus the
:primary figure in
'determining the
'-8Chool's quality and
..Charocter.

Principals in quality elementary and middle schools exhibit strong
leadership; they inspire those around them to become immersed in the
school's mission and dedicated to its attainment. Through their attitudes and
conduct, they demonstrate the values and beliefs that are at the core of the
school's operations and expectations. Their responsibilites extend beyond
the classroom into the community, particularly with regard to parents, civic
leaders, the media, other building administrators, and the school district's
central administration.

Principals in quality K-c3 schools convey high expectations for students,
teachers, and other members of the staff; all feel challenged to excel and
inspired to do so. The characteristics of these principals include enthusiasm,
initiative, a good sense of humor, self-confidence, optimism, consideration
for others, and above all a deep and abiding concern for what is best for the
students.

The principal in a quality K-8 school places highest priority on
instructional leadership, creatively organizing the human and material
resources necessary to provide an outstanding school program and inspire
in students a lasting interest in learning. The principal is active not only in
developing the school's curriculum but in carrying it out, working closely with
teachers in determining effective instructional strategies. On a day-to-day
basis, the principal is a frequent classroom observer and regularly confers
with teachers on ways to improve instruction. The principal has a thorough
knowledge, of research findings on effective instructional practices and
guides teachers in applying them in the classroom.

The principal in a quality school actively promotes professional
development for teachers and staff and encourages attendance at workshops
and other development activities. Such principals work cooperatively with
teachers and staff to plan and organize inservice activities focused on the
school's mission. They are at the same time attentive to their own
professional development, continually seeking to enhance their knowledge
through graduate course work and through participation in workshops,
seminars, and discussions. Characteristically, they are active in the
leadership of their professional associations.

Principals in quality schools are good organizers, making maximum
use of available resources. They see time as an irreplaceable commodity
to be allocated sparingly to noninstructional aspects of the school
operations. Such principals are effective problem solvers and are able to
make decisions based on the information at hand. They have established
effective communications with all segments of the school system and with
the community at large, explaining both the school's accomplishments and
its needs. They are able to win both community and financial support of
present school programs and for new ones needed to keep pace with
changing circumstances.

Recognizing that leadership shOuld be shared, principals of quality
schools encourage leadership on the part of othersstudents, teachers,
staff, and involved parentsin order to accomplish the school's mission. The
focus of these principals is firmly fixed on assuring children an elementary or
middle school experience of the highest quality.

S I
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Standard of
Exce!lence:
The Principal's
Values, Beiiefs, and
Personal
Characteristics
In Spire People to
Accomplish the
School's Mission.

Standard of
Excellence:
,The Principal
Demonstrates Skills
that Enable the
School to Reach Its
Goals.

Quality Indicators:
The principal demonstrates ethical behavior by consistently taking actions
based upon clearly defined personal values and beliefs about what is
best for children.

III The principal persuasively articult;es his or her personal values and beliefs.

The principal demonstrates

1. vision
2. a sense of humor
3. self-confidence
4. enthusiasm
5. optimism
6. initiative
7. respect 'and consideration for others
8. rec inition and appreciation of the accomplishments of others
9. a hign,energy quotient

10. innovativeness
11. intellectual curiosity and reflective thinking
12. high expectations for quality performance.

Quality Indicators:
The principal uses test data to diagnose student achievement and
develop improved learner outcomes.

III The principal is thoroughly conversant with the curriculum and helps
teachers implement it effectively.

The principal knows and facilitates effective instructional practices.

The principal observes classrooms on a reaular basis.

The principal confers promptly with teachers following observations,
reinforcing effective practices and remediating ineffective ones.

The principal employs techniques to promote efficient

1. deployment of students, staff, and volunteers
2. use of materials and equipment
3. operation of plant and facilities
4. scheduling of time.

CI The principal uses a variety of techniques to identify and resolve problems.

II The principal applies valid research findings to school practices.

It The principal makes decisions based on relevant information and existing
conditions.

The principal is able to communicate effectively with all segments of the
school and the community, and welcomes.communications from those
groups.

The principal encourages leadership by students, teachers, and
community members.

The principal demonstrates knowledge of the nature of the children
senied by the school.

s, ttctnclarcOor 9uality trientary and,Midcile.SChools:
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olid
achievement

on the part of
Students comes
about because of
the joint efforts of
-many peoplenot
just a few.

To assure that professional staff work productively and harmoniously, and in
concert with the school's overall goals and expectations, there must be a
well-defined curriculum that is followed by the staff in a coordinated fashion.
Therein lies much of the difference between an outstanding school and a
mediocre one.

The curriculum represents.what the staff and the community want
students to learn, what skills they are to master, and what values, attitudes,
and habits they are to adquire. In a quality school, the curriculum will have
been written down and formally adoptedincorporated in a set of
documents that describe what teaChers are expected to teach and what
students are expected to learn. Considerable effort will have been devoted to
building the curriculum around specific, measurable learning objectives tnat
have been set forth for eveiy subject at every grade level, along with
expected student performance leveIS.

In quality schools the curriculum has been determined in a professional,
cooperative manner by the staff, the district administration, and the district's
governing board,following consultation with parents and other members of
the community All members of the staff know and understand the curriculum
and are aware of the responsibilities it imposes On them. Indeed, they have
helped to define those responsibilities. The.manner in which teachers
implement the curriculum is monitored regularly to assure, among other
things, that they use the adopted curriculum guides and courses of study in
developing their instructional planssuch plans being reexamined on a
monthly, weekly, or even daily basis.

Student progress is measured regularly by tests ane other forms of
assessment. Where indicated, the results lead to modifications in the
curriculum, in teaching techniques, and in strategies. The selection of
instructional materials, textbooks, computer software, and other teaching
aids is matched to the learning objectives specified in the curriculum.

The principal provides strong leadership in planning and organizing the
curriculum; in securing and allocating appropriate resources of time, money,
and materials to support it; and in regularly evaluating established goals.
The principal ensures that the curriculum responds to the needs and
abilities of the children involved, and that it provides an environment of
excellence in which all children are encouraged to develop to their maximum
potential. The curriculum is exciting and motivatingchallenging students to
reach out to new horizons.

In general, the curriculum in a quality school benefits the students in the
following ways:

They develop a strong foundation in the fundamentals of reading, writing,
and mathematics; and they acquire basic knowledge and understanding
in science, social studies, fine arts, health, and physical education.

They become competent verbal and nonverbal communicatorslearning
to express themselves well in speaking, reading, and writing; to be
attentive listeners; and to be at home with information technology.

They work in an environment of excellence marked by high expectations
and persistent striving toward mastery levels of achievement.

They become self-motivated, learn to take advantage of opportunities for
personal development, and emerge with a lasting zest for learning.

NoflOhal AssocictiO0 of Eleinehfar), School Pilhclpols9



Standard of
Excellence:
There Is an
Approved
Curriculum that
Defines What
Teachers Are to
Teach and What
Children Are to
Learn.

Standard of
Excellence:
The Curriculum
Includes Experiences
that Provide
Children with Basic
Skills Necessary to
Function Effectively
in a Global Society.

IC

They respect and demonstrate appreciation for their peers, their
teachers, the staff, and the educational process itself; they practice
tolerance, flexibility, empathy, and equality.

They develop positive self-concepts, recognize and value their own
uniqueness, and accept both their capabilities and their limitations.

Quality Indicators:
The curriculum reflects and supports the school's mission.

A defined, written curriculum is used in planning the instructional
program.

The curriculum was developed cooperatively by the principal and the
school staff, in consultation with parents.

The curriculum identifies all areas of learning that are taught in the
sdhool.

The established learning objectives are appropriate for the growth level of
the individual child.

All teachers work together for a continuum of learning.

Quality Indicators:
All curriculum areas are taught in an interdisciplinary manner.

II Communication skills include the ability to read, write, speak, spell, and
listen.

I Mathematics instruction emphasizes computation, application, and
problem-solving skills.

Science instruction includes an inquiry approach to the study of the
natural and physical world and the application of science and technology
to society.

Social studies instruction inciudes study of the interrelationships of
peoples and cultures to the historic, geographic, and economic factors in
the environment.

Fine arts instruction includes visual arts, music, dance, and drama.
IN Health and physical education instructionemphasizing physical fitness

and motor development skillsprovides opportunities to develop lifelong
habits of healthy-living.

Decision-making techniques are taught through problem solving and
higher level thinking skills.

Children are provided opportunities to assume responsibility for their own
education and are guided to develop strong study skills, to use time
efficiently, and to complete tasks.

I All aspects of the curriculum make use of a comprehensive multimedia
center and infamation technology.

OtIcirAdds fol-Quality" Elerriehtiaty and Micidle.chOls;



11Standard Of
"'.EXCellence:
The CurriCulum
-Indudes Experiences
that Enable Children
tO Grow in
Knowledge,
Understanding, and

jAppreciation of
TIlerbselves and
:OtherS.

Standard of
Excellence-.
There is a Plan for
Assessing,
Supervising, and
Monitoring the
Implementation of
the Curriculum.

_Standard of
Eicelience:
The Curriculum Is
Supported by
Adequate Financial
and Material
Resources.

Quality Indicators:
Children have respect and appreciation for other students, teachers, and
staff; for property; and for the educational process.

Children learn appropriate conflict resolution skills.

Children have healthy, positive self-concepts that enable them to
appreciate successacademically, personally, and socially.

Children recognize and value their own uniqueness and accept both
their capabilities and their limitations.

Children appreciate and respect differences in culture, race, and gender.

Quality Indicators:
Teachers demonstrate thorough understanding of the written curriculum.

Appropriate instructional materials are provided and used to reinforce the
.objectives of the curriculum.
Teachers use instructional techniques and strategies that are relevant to
the curricular objectives and to research-based principles of learning.

Teachers use formal and informal evaluation techniques and instruments
to measure the curriculum's success.

The instructional program is monitored to assure use of the written
curriculum.

Quality Indicators:
Budget allocations are sufficient to meet the needs generated by the
curriculum.

The principal is responsible for the allocation of financial and material
resources within the school.

Appropriate and relevant materials are available for each student.

The school makes use of appropriate resources from other educational
institutions and from parents, business, industry and service clubs.

ill Equipment, supplies, and services needed to support the curriculum are
readily available.

The school principal, with staff involvement, determines the expenditure of
funds available to accomplish the school's mission.

1 7
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MIMI! ON

11n quality schools,
1-he principal

,guides the
instructional
proaram toward
the achievement
of clearly defined
goals and
objectives.

-

The instructional program's goals and objectives:
Provide a framework for student achievement

Help the professional staff plan and provide instruction that reflects the
school's mission

Ensure that students learn to derive joy and satisfaction from learning.
The professional staff plans with students and parents the instructional

objectives for each student. Progress toward the achievement of these
objectives is reported regularly to the students and their parents by both
informal and formal methods. Students are expected to achieve their
potential; they are held accountable for completing their assignments; they
recognize that they have a responsibility for their own progressin school.

The program of instruct& is consistentwith the goals identified by the
principal and,the professional staff as baiic tO achievement of the school's
missioni and it is expressed in a cooperatively established curriculUm.

There is a strong emphasis on acadernicsas indicated by a high
percentage of time spent on learning and a minimurn of time lost during the
school day tor noninstructional activities. Teachers are able to carry on the
businesSof the classroom free from outside interruptions and distractions.

The principal, teachers, and staff believe that every student can learn:
each student iS expected to be successful. As part of that expectation, the
professional staff plans and implements instructional strategies that
appropriately match curriculum outcomes with individual student needs.

All instruction is based on specific objectives geared to levels of
difficulty and complexity appropriate for the particular pupils involved. Each
student's learning needs are diagnosed through valid assessment
techniques. These assessments form the basis for instruction that takes into
account individual learning styles and rates of learning.

All teachers employ instructional methods demonstrated by research to
be effective. At the beginning of each lesson the teacher explains how the
new facts, ideas, and concepts relate to what has been learned previously,
and how the new learning wHI be useful. Adequate time is spent presenting,
demonstrating, and explaining.

The students are routinely shown examples of what they are expected to._
produte, and they are told the criteria by which their performance will be
rated. Under the guidance of the teacher, students are given ample
opportunity to put what they are learning into practice. Any required
corrections are made immediately.

Homework is asSigned for the specific purpose of having students apply
the skills and concepts that have been taught during the school day, thereby
reinforcing progress. Students have a thorough understanding of the content
of their homework assignments and what they are expected to produce.
Completed homework assignments are corrected, reviewed for student
learning, and returned to the students promptly.

OStanciaidllor-OyalifyElernentary and. MidaleAchools
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Teachers actively monitor their students' progress, and adjust their
teaching accordingly. Effective use is made of the principles of motivation
and reinforcement. Teachers approach their work with enthusiasm and
creativity, and employ a variety of grouping patterns ranging from the entire
class to one-to-one instruction. Teachers use direct instruction as the primary
approach to teaching basic skills, as contrasted with program or student-
directed activities.

The principal in a quality school understands child development, is well
versed in effective instructional practices, and is an able guide for the
teachers in applying these practices. The principal regularly conducts
classroom observations, helps teachers identify the differences between
effective and ineffective approaches, and explores possible alternatives for
instructional improvement. AS the-school's-instructional leader, the principal
helps the teachers make every classroom 1a stimulating learning environment
where teachers truly teach and learners truly learn.

tandard-of
ptellenCe:
The:Professional Staff
plans and Provides
;Effective Instruction
fo Accomplish the
Sahool's Mission.

Quality Indicators:
The principal guides the school's instructional program.

The professional staff believes all students can learn and expects them to
Succeed.

IN The instructional goals, objectives, and practices are appropriate to the
developmental level of the child.

Teachers use appropriate instructional strategies relevant to the
objectives of the curriculum.

Teachers allow sufficient time to present, demonstrate, and explain new
content and skills.

N Teachers use a variety of classroom management skills to create an
orderly and comfortable classroom environment that is conducive to
learning.

Teachers allow adequate opportunity to practice and master new skills.

Teachers actively monitor student performance, give immediate response,
and adjust instruction accordingly.

The professional staff identifies students with special needs and provides
appropriate instructional support.

The professional staff uses a variety of instructional grouping patterns,
ranging from whole class to one-to-one instruction,

III The professional staff continually diagnoses academic needs and
prescribes educational activities that are appropriate for indMdual
students, and take into account learnir.g styles and rates of learning.

The professional staff communicates regularly with parents regarding
students' progress.
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Standard of
EXCellence:
Students Are Taught
-1-loW to Learn and to
Value Learning.

-§tandard of
Excellence:
Thë InStruCtional

z PrOgrait ,Assures the
Altdinrhent of
Desired-Student
Outcomes.

Quality Indicators:
III Students believe they can learn.

Students understand that they share the responsibility for successful
learning.

Students are held accountable for doing quality work.
Students give evidence of being able to apply what they have learned.

Quality Indicators:
The instructional program carries out the goals of the school district and
of the individual school.

Written, measurable educational objectives have been established and
are consistent with the school's goals.

Learning tasks are analyzed. Materials and activities used are linked to
the objectives and goals of the curriculum.

There is a heavy stress on academic learning. Minimal time is lost to
such routines as taking attendance, distributing supplies, and changing
from one activity to another.

Appropriate homework related to the school curriculum is assigned,
corrected, reviewed for student learning, and returned promptly.
Students are taught critical and higher level thinking skills.

A

§andardi kir QUalilyperiviitaiy,and:Mlddle'Schools
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1/11.01 DIVELO PMENT

ducation can
be thought of

: as human resource
development
helping people to
develop to their full
potential.

In quality elementary and mid-level schools, human resource development is
a priority not only in connection with students but toward enhancing the
talents of the people responsible for educating them. Development consists
of two components:

Staff development represe nts those opportunities provided by the school
district

Professional development represents those opportunities which
individuals pursue to advance personal growth.

As a basic part of their operations, quality schools provide staff
development programs designed to help each member of the staff refine and
update the knowledge and skills each brings to,the classroom or to other
supportive servicelwithin the school. Staff development receives high
priority, not just in-theory but in pi'actice.

Statistical-trends show that the Majority,of teachers and principals who
will be responsible for R'-8 education through the turn of this century are
already at work In our schools. It is therefore essential that schools maintain
and increase the effectiveness's of the Certificated staff (and other employees)'
through well-designed programs of staff .developmept. Such programs focus
on emerging as well as established knowledge, and address needs
specifically identified by the persons who will participate in them.

Recent research has consistently found that quality schools are led by
principals who provide effective on-site management toward establishing and
maintaining programs of excellence. The principal emerges as a strong
instructional leader by building consensus concerning the school's mission,
fostering the development of high expectations for'student achievement-and
staff effectiveness, and stimulating superior work by staff and superior
attainment by students. Principals cannot sustain effective leadership,
however, without the provision of opportunities to grow professionallyto
acquire increased knowledge and to hone the skills demanded by their jobs.

The most effective staff development programs are locally designed and
specifically created to match the needs of participants with the mi*Ssion of
the school. Leaders of quality schools also recognize that staff development
is a key to sustained growth. S,Ich staff development enables teachers and
principals to observe and coach one another in skills that will contribute to
improved job performance. Undertaking such programs requires that the
principal and staff carefully assese their needs and then obtain opportunities
and experiences which must be evaluated on the effects of desirable
changes observed in the classroom and in other areas of the school's
program.

In addition to participating in locally specific staff development
programs, teachers and principals in quality K-8 schools are expected to
seek out and pursue more general.professional development opportunities.
Teachers and principhis are in particular encouraged to be active members
and participants in professional organizations. Such involvement assures that
the individual remains abreast of current thinking in the field, and the sharing
of such information helps promote interest in professional development
among other staff members.

,21
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ttandard of
Excellence:
Th02SChööl Has an
-Effective Staff
Development
'program for All
Members of the
Staff.

The National Association of Elementary School Principals recognizes
the need for strengthening current undergraduate and graduate preparation
programs for teachers and administrators to ensure that persons entering the
profession are provided with high quality training. NAESP encourages the
careful study and use of these Standards for Quality Elementary and Middle
Schoo/s by persons responsible for developing course content and
preparatory experiences for teachers and principals.

Quality Indicators:
Staff

a The design of the program is based on needs assessments and includes
recommendations by the participants.

The staff i6 routinely provided information regarding valid research and
current.practice.

I Staff development programs incorporate knowledge of adult learning
patterns and are relevant to actual responsibilities.

Time, personnel, and financial resources for staff development are
provided within and outside the school day.

Staff development programs include preparing teachers to observe and
coach one another on skills related to the goals of the school.

Staff development programs are evaluated for effectiveness.

111 The effectiveness of staff development programs is validated through
improved teaching practices.

Principals

Administrative staff development opportunities are provided and are
based on identified job responsibilities.

Time and financial resources are provided for attendance at workshops,
seminars, and conferences; for subscriptions to professional journals;
and for professional interaction with other principals and administrators.
Administrative staff development programs include such school-based
proficiencies as the following:

1. leadership behavior
2. communication skills
3. group processes
4. curriculum development and implementation
5. instructional processes
6. assessing performance
7. evaluation of programs and personnel
8. school organization
9. fiscal management

10. political influences and decision making.

Administrative staff development programs are evaluated for
effectiveness.

The effectiveness of administrative staff development programs is
validated through improved administrative performance.

eStfalielcird:SiOr,,Oucilty,Oigirnentaryancl!MI*116:Sdh,OOls,
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Standard of
Excellence:
The Professional Staff
Recognizes the
Need for Confinuing,
Voluntary
Professional
Development
ACtivities that
Promote Personal
Growth.

Quality Indicators:
Staff..

Teachers annually pursue professional development opportunities that
enhance teaching performance.

2 leachers voluntarily devote time beyond the school day and contract year
to personal professional development activities.

Professional development incentives are provided for contributions to the
development of professional colleagues.

Professional development readings and activities are shared with
colleagues.

Teachers are members of professional associations appropriate to their
assignment.

Principal

The principal annually pursues professional development opportunities
that enhance educational leadership.

III The principal voluntarily devotes time beyond the school day or contract
year to professional development activities.

Professional development incentives are provided for contributions to the
development of professional colleagues.

The principal is a member of local, state, and national professional
associations appropriate to the work of school administrators.

National Association of Elementary School Prindipals 17



'SCHOOL CLIMATE-

School climate
May be

defined .as the
combination of
those qualities of a
school that affect
the attitudes,
behavior, and
achievement of
the people
involved in its
operation
students, staff,
parents, and
members of the
community.

A

Though not easily defined, a favorable school climate is easily recognized,
and its creation and preservation represent one of the principal's highest
leadership priorities. In quality schools, staff and students care for, respect,
and trust one another. Morale is high, and social and academic growth are
continuous.

A caring atmosphere permeates the school. The principal is truly
interested in every student, staff member, and parentand sets an example
by displaying that interest. Feelings, concerns, and conflicts receive fair and
consistent attention. Those involved with the school value able performance
by others. Administrators, teachers and other members of the staff, students,,
and parents are all encouraged to share in celebrating the successful
accomplishment of each othea work.

Genuine respect for indigidual differences exists among staff, students,
parents, and administrators. Staff members recognize the importance of
respebt and demonstrate consistent effort to learn and address students by
name. Staff and students alike are encouraged to develop a sense of self-
worth, and equal learning opportunities are provided for all students.

The level of trust is high. The principal respects the teachers' judgment,
encourages them to participate in school-based decisions that directly affect
them, and provides them with appropriate professional autonomy within the
classroom. Similarly, students share in classroom and school decisions in
which they have a stake, and they accept responsibility for personal
learning. Parents are confident that fhe school staff meets the learning needs
of their children. Reciprocal trust is evident among all members of the school
community.

In quality schools the morale is high. Students are enthusiastic about
learning, teachers are enthusiastic about teaching, and parents are eager to
become involved in school activities. The achievements and contributions of
all persons within the school are consistently and appropriately
acknowledged and celebrated.

Quality schools place appropriate emphasis on the social development
of students. A written code of student behavior has been developed through
the collaborative efforts of parents, teachers, the principal, and the students
themselves. This code is administered fairly and consistently by the principal
and staff members. The children know that the principal and staff stand
ready to provide advice and counsel, or simply listen when they need to talk.
Responsible student citizenship is emphasized and practiced in all school
activities.

The students' academic development is of primary concern to the
principal and staff members in a quality school. Learning is constantly
celebrated, particularly through attractively displayed student work found
throughout the building. Attendance is high and vandalism is negligible.
Student mastery is supported. Failures are few.

The presence of these qualities is characterized by an avid school
spirit, a sense of cohesiveness that exists throughout the school. The actions
and words of both staff and students indicate that they would rather be at
this school than at any other.

f!,
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Standard of
Excellence:
The School's
Environment
Encourages the
Capabilities and
Emphasizes the
Worth of Individuals.
EM111111EMP 11111ME

Quality Indicators:
Caring

Staff members, students, and parents demonstrate a genuine interest in
the welfare of one another.

A written plan exists to promote school/community interaction.

Cooperatively planned school/community activities take place regularly.

Parents feel that they are welcome in the school.

Parents work cooperatively with teachers and students to develop plans
for student progress.

Parent education programs that meet the needs of the school community
are provided.

Parents demonstrate interest in and concern for their children's school.

Respect

Faculty and staff are committed to the school's mission.

Students and school personnel show mutual respect for one another.

The teachers and the principal know and address students by name.

Conflict resolution procedures are applied fairly and consistently.

The physical plant and school grounds are:

1. clean
2. aesthetically pleasing
3. safe
4. well-maintained.

Trust

Students accept responsibility for personal learning.

Students share in appropriate decision making within the classroom and
school.

III Staff members participate in making those school-based decisions that
directly affect them.

Teachers are given appropriate autonomy for professional decisions.

Parents express confidence in the school staff's ability to meet the
learning needs of children.

Morale

Morale is high among students, staff, and the school community.

a Students and school personnel support one another and work together
harmoniously.

Pride in the school is evident among students, staff, and community.

Staff members acknowledge and celebrate the special contributions and
achievements of others within the school.

s:-
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Social Development

School personnel model appropriate behavior and reward desirable
behavior o students.

Citizenship responsibility is emphasized through student participation in
student council or similar leadership development activities.

III There is a written code of conduct.

III The code is developed cooperatively by students, staff, and parents.
in The code is followed consistently.

Students, staff, and parents accept and share responsibility for
discipline.

Discipline is used as a tool for learning rather than punishment.

Academic Development

The accomplishments of students and school personnel are appropriately
recognized and celebrated.

IIII Student work is attractively displayed.

Attendance by students and staff is high.
Students and staff ate aware that outstanding performance is expected
of them.

I Students and staff expect to be successful.

School personnel believe that all children can learn.

26
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effective
sChool

gOthers and uses
inforMation to help
deferMin'e., whether
,facontinue
partitular

!prograrit and
ccretices, and as a

guide-to
modifications that
wiIL improve them.

Evaluation serves-as a Systematic process of determining whethergOals are:

identifying leyelsof,Perforrhanceboth above and below these standards,
,selecting courses.of aCtion to deal.with below-standard performande,
continual Monitoring of-progreSS,,ahd -aSSessing accoMplishments.
Evaluation, is used, by-effective sahools to determine Whether they.are making,
the kind'of cOntribution to their students and'the community for Which they
were-establiShed:

IntioprejSing:studentt, qUality sChoolS.use a variety of iristrurnentS;and.
approacheamong_them, 1601er-designed tests to.check studeni'MaStery
of partiCularlearning:ob;ectiVeS;,coMpetencylests to deterrnine a'
'fLindatnerital leyetat'skil I and knowledge, deemed;necessary, before-Students
.PrOgreSS lb a Ngher.6e.ade; and 'COMMerOially: prepared ,AsornetiMeS .Oal led
"standeediied"). testS td.C,drhpare the progresS:.Of studeritk in sa- partiOuter
SChtiol 'with that: cif StUdents,in-:a larg& g eop,o;:Sudh _aS within the-State ,dr,, in 4
the-nation.at:largelThe=best.Settals:seleCt teStind,prograkoht,reflect,lOball
educational' Objectives. 'That is, they feif Whatitudents_haVe been :taught,
thus Obtainir4the kinds of data best adapted to planning and iMprOving
prograMs aichr-Sdhools redularly repdrilest results, and in terms:the public,
can readily'grasp.,

being achieVed andekpectationS met. It involves setting Standards,

,
Quality Schools monitor student achievement in such a way as to Make it

.possible tO:report each student's progreSs in relation to a particular grade
-

leVel, to the established eVeCtations for the course involved, or to a
student's_individual educational plan.

:Assessrherits Of student progress are important not only for what they
reveal about the progress of individual students but also for what they say
about the overall school program. Similar clues are provided by evaluation of,
the school staff. In regard to teachers, the evaluation plans of quality school§
rely heavily on observations of teachers in a teaching situation. Although
research findings are somewhat equivocal concerning the characteristics of
effective teachers, those in quality K-8 schools are distinguished by clarity of
presentation and thorough knowledge of subject matter.

In quality elementary schools, evaluations of students, teachers, and
principals are focused on improvement; they are seen as essential elements
in a process for determining whether objectives have been met. They do not
compare one person to another, and they do not produce stigmas. Inherent
in the quality school's evaluation process are procedures for remediation
and modification. Appropriate assistance is immediately available for any
student, teacher, or principal who needs it. Performance significantly above
the required is formally recognized.

Evaluation and assessment in quality elementary schools are handled
with care and sensitivity. They are used to facilitate progress, and all
concerned understand not only the purposes of the evaluation but the
particular processes and instruments involved. Evaluation in such a school is
as commonplace and acceptable as the program of instruction.
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an-ono-of-
cellenCe:

Eyaludion bata Are
sed-ta IMprove the

School's Programs.

tandard'of
CO hence:

--todept_Assessment
Cr:Evaluation Are

_raSed on Mastery of
Defined Objectives
of the-Curriculum.

Standard of
Excellence:
ipvfait- and
Systematio
Proc.edure Is
Followed for the

'Evaluation of All Staff
MeMbers.

Quality Indicators:-
III Validated eValliation-techniques and instruments are used routinely.

The eValuation process includes self-examination as well as assessment
by external sourceS.

EvalOationt relate to the attainment of particular goals.

A variety of assessments are used.

The results of teacher-Made and curriculum-specific tests are used in
making instructicinal decisions.

al Standardized tests-are Used to provide comparative data.
Res Lilts of evaluations are made available to all interested parties.

Quality Indicators:
Mastery'assesSments and the curriculum are matched.

Common criteria for curriculum mastery and student evaluation are
written, distributed, and followed.

Assesstnent resultS are used to develop appropriate educational plans
for each student.

The results of assessment and evaluation are reported to both students
and parents.

II A cumulative academic record is maintained for each student.
Positive recognition is given to students as they master curriculum
objectives.

Quality Indicators:
Staff

II Each staff member knows the evaluation criteria and procedure.
II Evaluation is based on performance, firsthand data, amount of

assistance:given, and what students have learned.

The evaluation process is cooperative and positive.
III The system of evaluation recognizes accountability and distinguishes

between competent and incompetent performance.

A remediation process exists that offers resources for improvement of
performance.

There are written procedures that provide due process for the removal of
incompetent staff members.

Perform Ae significantly above the required is formaliy recognized.

*.,AfahciarOsjOr4J011etnginfory.Ond'INtiddle,Schools. 28



Principals

Each principal knows the evaluation criteria and procedure.

Evaluation is based on'the degree to which the school grows in
accomplishing its mission.

.Evaluation is based-on firtthand data and valid evidence.

The system of evaluation recognizes accountability and distinguishes
between coMpetent and incompetent performance.

A remediation process exists that offers resources for improvement of
performance.

There are written-procedures that provide due process for removal of
incompetent principals.

Performande significantly above the required is formally recognized.
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Checklist for
Quality Indicators

The checklist on the following pages is intended to guide the.review of each
of the,quality indicators included in Standards for Quality Elementary and- _-
Middle SChoo/s.

Respondents are asked to identify the extent to which each &the quality
indicators IS evident within the school, according to ,the following scale:
Always Evident, Usually Evident, Seldorh Evident,-or Not Evident. Specific
definitions-cor-these terms should-be determined through consensua among
those personS Using:the checklist:

In rhOst caSes, persons using-this chetklist will find ready evidence-as
they'rnove throughlhe-school-and,classroorns: HoWever, sortie quality
indicators,thay,requireViSita With-the school principal, teachers,,staff,
students, and/or, parents fO_gain-the-requiredinfortnation,--understanding; &-
evidence to-Make'driaccurate.respohSa.

In ctimpleting:the Checklist-it is-important thatlhe-"cbrnmentSpr
SuggestionS"-]section:of eadh,page,be used to record.specific informatiorbOr.
perceptionS-that influenced:the-manner in,Which the quality indioators-Were- -
checked. OpOn-cortitiletion.of the chetklistjor eaCh standardi-this space:
shoUld also.be used.to identify and,pribtitize Specific actions that:Might be
taken relative to areas in which iMProvement is needed. This.data will-be
beneficial and-will save time during-later steps in the planning procest.

Thoughtful obserVers should be' able to identify eaCh Of the 21-
"standarda of exCellence" within every qUality school. This is not necessarily
the case, however, in regard to the "ctijality indicators." These help provide
an indication of the current status of a particular standard and identify some-
of the characteristics that might be considered in the development of a plan
to improve the quality of a-partidular school's program.

Completion of this checklist provides the data needed to begin the
improvement planning process suggested in Appendix B.
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.ELLENCE:-=
RITTER-STATEMENT.OF THE SCHOOL'S' BELIEFS AND GOALS.

_

Ainy:miNcATors
)kcOpy-OttileStaitemOnt-iS disseminated annually.

.;

Ttle_staternent- has been developed cooperatively, with
COntributiOns-frorn groups within the school community.

The-staternent:reflects staff consensus.

:Staff Member§ are able to:

articulatelhe school's beliefs and goals
tia-te spodific-instruption01 ahd-noninstructional activities
Oiretted.toward Meeting thOse beliefs and goals, and

3: cite assesSMent PiocedureS that monitor student
_Petformance.

-The=Staterneht is reviewed at least annually.

the-StateMbnt is consistent with the school district's philosophy.

The stated goals are used in planning the school's educational
Objective§ and activities.

COMMENTS OR SUGGESTIONS

26. StOnetar,difOe*Olityll!Mentory and Middle Schools
_

ALWAYS USUALLY SELDOM NOT
EVIDENT EVIDENT EVIDENT EVIDENT
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'FT:71X I 1E 17-77-
SUFFICIENVNOMBEOS OF'WFLLQUAOFiEQ:PER'SONNEL ARE PROVIDED TO FULFILL THE
WHQQMGOALS:

'

thturtRippcmpas
Stdff,i-netelbers,atelgualifidd by_ preparatbn and experience for the

sitiOnSAaWhiatilhey'are:aSsigned.

-.Thefiriridparis-reSponsible for determining the allocation of
_fiUtnan'tescitirCeS within the Schbol.
:-.-

ClassirOOM-teachers are atsighed to the school on a maximum
'15:1 c:pupil/classroom teacher ratio for primary grad* with the total
-sfof-_,thesahbol nof_to steed an average.of 20:1.

;Aotti4pUpil/olassrocim-teacherratiosimay vary-from class to
class, 'With:yo'ungerchildreriseceiving,ptiority for-a lower ratio.

ihstrUbtiOnal spedialista-are-astigned-based on student-needs
?..and.prograiTiqi.e-:, art-, pitisi6, physical edubation, reading, media
-.tpedialista ahdcounselors).

Other:Supporting professional staff are assigned based on student
need-S.

_

laSSified-Staff-(i.e:,'secretarial, custodial, paraprofessional,
,-.Cdteferia) are provided commensurdte with the size of the school-
-and,the nature of its programs.

When-student enrollment reaches 400, or exceptional conditions
:-Iiiarrarit, additional administrative assistance is allocated to the
_

principal.

Parent and community volunteers play an active role in the school's
program.

.COMMENTS OR SUGGESTIONS

.
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E
ARE BY STUDENT NEEDS.

.PIeCietnenfandAssignriient
--

;The,plademetand aSsignment of students to classes and
laabliers-reflect ari assessment of each student's needs and each
leacher

;-
The;briridipal aSsigns student§ taking into consideration

:Inforrnatiorrfrom,professiohal staff and parents.

1:arduping,practices

Iherefis'a-Written staterneht of grouping pdlicies basedon the
:.:§dliddridrgarlizational''philosophy.;

.Querent *é-arch regarding grouping practices is used in
diôpinthee polidies.

?-0rOubing,practides are flexible and serve the varying and
'idharigirg needs and abilities of students.

./PrikriotiprilRetention

:;Promaon and retention policies are stated in writing,
diSseminated to all doncerned, and followed.

Thesb policies take into account such factors as age, achievement,
,schOol adjustment, parental support, alternative programs, and
Aeacher redommendations.

the procedures for retention are clearly specified.

Preventive or remedial programs are provided as soon as their
need becomes evident.

OMMENTS OR SUGGESTIONS

ALWAYS USUALLY SELDOM NOT
EVIDENT EVIDENT EVIDENT EVIDENT

t



FEXC
ONtfig(t AWCAt(0 TO

;c:-TIVES:
-bmpusH -THE SCHOOLS-EDUCATIONAL

UALITYANDICATORS._

Theabhorkray pfovides time for rneetifig the school's stated
:dtbjeetly:ee'ancrreqUires ar least-five hours of instructional time
,eicolUalveotredeSsand the funch period. (The time for less than
fülidàIkirdèrgàrtén iS prorated')

'-lhe-Sohod..yeaf prOvideaa miniMuni of 180 instructfonal days to
,rileet,stated pbjectives.

.
_Thateachers clUtY.day is typically eight hourS.

:11,1e..burIlberateacher-ccEitract_days allowaat least ten, days in
"re*Cesa Of the pupil instructiong days. -These:days,are, used for
0-§ff'deVelOpment; planning,-andtonferences.

?PrindiPalS are employed as fulktime employees.

Interruptions during academic learning time are kept to a

class time-iS used for appropriate learning tasks.

COMMENTS OR SUGGESTIONS

35

a

ALWNS USUALLY SELDOM NOT
EVIDENT EVIDENT EVIDENT

,-
a/DENT

-

.
,
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-1X-CittEtirCE :-
FOLLTIME,,WEL-WALIFIED-PRINCIPAL.

rfr:-

iAprit0p4laSSignmeht is restricted to one school.

c'The:principalts-brualified by preparation and experience for this
,

7:frheiOrincipal's-.experience includes at least five successful years
:-,Otteabhirig at the elementary or middle school level.

theprinCiPal-employs effective management skills in exerting
i ilistrudtiohal:leadership that increases student learning through
:AdaChing:exCellence.

.1-rio-firTopav1 t- ffOt 6§SigiiddleaChing responsibilities.

COMMENTS OR SUGGESTIONS

'4 Sianciardi'for tivarty:Elethentary and Middle Schools

47-f,

ALMS USUALLY SELDOM NOT
EVIDENT EVIDENT EVIDENT EVIDENT



fl fitENZE'-''
-', E r--):RFNIPALS.VALUES:b.,ELiErS:'ANb.'PEOSONAL CHARACTERISTICS INSPIRE PEOPLE TO
AQQMPUSTHE SCHOOL'S'MISSION.

.::::::';- v-
,,

.:i.
41.01rINDICATORS

.:, .,

,--

,t,,
..f.

-,,, --, '
,:-,,., ,f,11:16`princiPal.can persuasively articulate his or her personal values

and belief6'.
,

fti.e_principal demonstrates:

1. vision
2. a sense of humor
3. self-bohfidence
4. enthusiasm

-5. optirhiSM
4-- .s. initiative

7.1eSpect and consideration for others
5..rebognition and appreciation of the accomplishments of

Others,
9. ahigh energy quotient

10. inityativeness
11. intelleptUal curiosity and reflective thinking
12. high expectations for quality performance.

:

'COMMENTS OR SUGGESTIONS

e^,

ALMS USUALLY SELDOM NOT
EVIDENT EVIDENT EVIDENT EVIDENT

f.
Nationarksoclation,of Elementary.School,PrIncOals Ot.



0-F... EXCELLENCE. .,

K'PRNCIPAL2b0AONSTRATES *ILLS THAT ENABLETHE SCHOOL TO REACH ITS GOALS.

UAUTYIINDICATORS

The,prinbipaluSeS test data to diagnose student achievement and
deVelOP itriPtoveCHearrier outcomes.

.the"princiriat is,thoroughly conversant with the curriculum and
:helps.leachers implement it effectively.

:The,principal.knows and,facilitates effective instructional practices.

Jhe principatobserves classrooms on a regular basis.

'The,principai confers ptomptly with teacherS following
obSérvationS,itoward:reinforoing effective practices and

.iernediatingineffective ones.

.fThe'lbrincipal eMployslechniques to promote efficient

1. deplbYment of sttidents, staff, and volunteers
2. use otmaterials and equipment
3, operation of plant and facilities
41 scheduling of time.

'The principal uses a variety of techniques to identify and resolve
problems.

The,principal applies valid research findings to school practices.

The principal makes decisions based on relevant information and
existing conditions.

The principal is able to communicate effectively with all segments
of the.school and the community, and welcomes communications
from thoSe groups.

The principal encourages leadership by students, teachers, and
community members.

The principal demonstrates knowledge of the nature of the
childten served by the school.

COMMENTS OR SUGGESTIONS

it:$0.94Cts fpi:Qitoitiqterri!oicyyp:rici Mickel!! 4chp04.

ALWAYS USUALLY SELDOM NOT
EVIDENT EVIDENT EVIDENT EVIDENT
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NDARD OF- ,EXC E LIENC E
THERE ISANCAPPOOVEb- CURRICULUM THAT.DEFINES WHAT TEACHERS ARE TO TEACH AND

;.=WHAT-CHILDREN ARE TO-LEARN,

QUALITY INDICATORS

'The curriôulum reflects and supports the school's mission.

A.défined, written curriculum is used in planning the instructional
program.

The curriculum was developed cooperatively by the principal and
the school.staff, in consultation with parents.

The curriculum identifies all areas of learning that are taught in the
school.The' established learning objectives are appropriate for the
growth level of the individual child.

All teachers wOrk together for a continuum of learning.

COMMENTS OR SUGGESTIONS

19

AWNS USUALLY SELDOM NOT
EVIDENT EVIDENT EVIDENT EVIDENT
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TANDARD: '01V -EXCELLENCE
THEtURRICLONA-INCLUDESE5(PERIENCESTHAT PROVIDE CHILDREN WITH BASIC SKILLS
NECESSARY TO:FUNCTION EFFECTIVELY IN A GLOBAL SOCIEIY

QUALITY-INDICATORS

Ail curriculUm areas are taught in an interdisciplinary manner.

toMmunication skills include the ability to read, write, speak, I
-Spell, and listen.

:Mathematics instruction emphasizes computation, application, and
:Problem-sOlving skills.

'Science-instruttion includes an inquiry approach to the study of
:the natutal and,physical world and the application of science and
',technology to society.

'SociaLstudies instruction includes study of the interrelationships of
,peoples ancLcultures to the historic, geographic, and economic
; factors in the environMent.

Pfrie arts instruction includes visual arts, music, dance, and
drama.

.Health and physical education instructionemphasizing physical
fitness and motor development skillsprovides opportunities to

-develop lifelong'habits of healthy living.

Decision-rnaking techniques are taught through problem solving
.and higher level thinking skills.

Qhildren are provided opportunities to assume responsibility for
their own education and are guided to develop strong study skills,
to use time efficiently, and to complete tasks.

-All aspects of the curriculum make use of a comprehensive
multimedia center and information technology.

COMMEhTS OR SUGGESTIONS

'StandcieCti,tor QuaillyEleinentOry and Middle-Schools

ALWAYS USUALLY SELDOM NOT
EVIDENT EVIDENT EVIDENT EVIDENT
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CURRICULUM

'ELLENVE-
MrCtiLtikiNdLODESIEkPERI'ENCESTHAT'ENABLE CHILDREN TO GROW IN

OWLED,GE,',UNDERSTANDING, AND APPRECIATION OF THEMSELVES AND OTHERS.

:

,

UALITTINDICATORS

,?1Qhlidith'haya.teSOect and appreciation for other students,
'fleaOher§;,ahd,staff; for property; and for the educational process.

Children learn appropriate conflict resolution skills.

ethildrefi have healthy, positive-self-concepts that enable them to
,alppreciate successacademically, personally, and socially.

-0iiiciren recognize and value their own uniqueness and accept
Ooth1heircapabilities and their limitations.

CbHdren appreciate and respect differences in cultures, race, and
:gender.

COMMENTS OR SUGGESTIONS

41

ALWAYS USUALLY SELDOM NO_ L_T

EVIDENT EVIDENT EVIDENT EVIDENT

,
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,

I1ANDAIRD' ,F:' ILLINCE-
fitREtAVIANOR:-ASSEZgli WPERVISING, AND MONITORING THE IMPLEMENTATION
QF THF,'QOPRICULUM.

UALITt INDICATORS

"IeaCherSAérnOnStrate thorough understanding of the written
Currioulurn:

:-APpropriate instructional materials are provided and used to
reinforce the objectives of the curriculum.

TPachprs.useinstructional techniques and strategies that are
relevantlo the curricular objectives and to research-based

4inciples of learning.

-Teachers Lisé formal and informal evaluation techniques and
instruMents to Measure the curriculum's success.

The inStrUCtional program is monitored to assure use of the written
curriculum.

COMMENTS OR SUGGESTIONS

flernentary,9n0 Middle ,Schools

ALMS 'USUALLY SELDOM NOT
EVIDENT EVIDENT EVIDENT EVIDENT
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, ."- . :

OF ELLEN:CET
t1)0'010ttliM IS SUPPORTED:BY ADEQUATE FINANCIAL AND MATERIAL RESOURCES.

:QUALITY INDICATORS

13udgetallädations are sufficient to meet the needs generated by
the butriculum.

The Principal is responsible for the allocation of financial and
:Material resources within the school.

.:Apptopriate sand relevant materials are available for each student.

,The school makes use of appropriate resources from other
:,etkidatiOnal institutions and from parents, business, indusn and
-servibé-olubS.

EqUipment, sUpplies, and services needed to support the
burfibulum ate teadily available.

The school Principal, with staff involvement, determines the
expenditure of funds available to accomplish the school's mission.

COMMENTS OR SUGGESTIONS

43

ALWAYS USUALLY SELDOM NOT
EVIDENT EVIDENT ,EVIDENT EVIDENT
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,

PAN 1::1` V- 'of 'EXCELLENCE.

E PROFESSIONAL STAFF PLANS AND PROVIDES EFFECTIVE INSTRUCTION TO
OMPLISRTHE SCHOOL'S, MISSION.

,

QUALITY-INDICATORS

=Pie ririridpal Ouides the school's instructional program.

:the professional staff believes all students can learn and expects
'them-to succeed.

The inStructional goals, objectives, and practices are appropriate
to-Ahe developmental level of the child.

=Teachers use appropriate instructional strategies relevant to the
. objectives of the curriculum.

Teaohers allOw sufficient time to present, demonstrate, and explain
. .

.new-conteht and skills.

.teachers use a variety of classroom management skills to create
an orderly and comfortable classroom environment that is
conducive to learning.

Teachers allow adequate opportunity to practice and master new
skills.

Teachers actively monitor student performance, give immediate
-response, and adjust instruction accordingly.

The professional staff uses a variety of instructional grouping
patterns, ranging from whole class to one-to-one instruction.

The professional staff identifies students with special needs and
provides appropriate instructional support.

The professignal staff continually diagnoses academic needs and
prescribes educational activities that are appropriate for individual
students, taking into account learning styles and rates of learning.

The professional staff communicates regularly with parents
regarding students' progress.

COMMENTS OR SUGGESTIONS

.Stdhciaids'ior6lUalliy:Elementoryand Middle:Schools

, _

AWNS USUALLY SELDOM NOT
EVIDENT EVIDENT EVIDENT EVIDENT

_
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iRD TOF EXCE'LIENCI
DENO:AWFMGHT HOW TO LEARN'AND TO VALUE LEARNING.

-

QuAkny:INDIcATORs

Students believe they can learn.

_8tudentt understand that they share the responsibility for
sucCessful learning.

Students are held accountable for doing quality work.

Students give evidence of being able to apply what they have
learned.

-COMMENTS OR SUGGESTIONS

45

ALWAYS USUALLY SELDOM NOT
EVIDENT EVIDENT EVIDENT EVIDENT

-+;

-

_r
National Association of Elementary School Pdncipals 34', r.

. . ,



-F; -EXCELLENCE
1Nst RuctIoNAL PROGRAM ASSURES T-HE ATTAINMENT OF DESIRED STUDENT,J1-cOMES:

7.1

VALITY1NDICATORS

:ItikihstrittiOnal- program tarries out the goals of the school
distriôtand.bf the individual school.

:-Writteh, MeasUrable educational objectives have been established
ahd- "are conSistent with the school's goals.

Itearhing tasks are analyzed. Materials and activities used are
,:linked to the Objettives and goals of the curriculum.

1.-here isa. heavy stress on academic learning. Minimal time is lost
t'c) suCh-rtutihes as taking attendance, distributing supplies, and

.6.-pangingfrorri-one activity-to another.

A1POTOPriate honiework related to the school curriculum is
aSsigned, corrected, reviewed for student learning, and returned

':Oromptly.

-8tudents are taught critical and higher level thinking skills.

COMMENTS OR SUGGESTIONS

-40 *Stianciaidi.for. Quality,Elementgry, and Middle Sqtwols,

AWNS USUALLY SELDOM NOT
EVIDENT EVIDENT EVIDENT EVIDENT
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tr.

'ESC-HOOCHM AN:EFFECT1VE STAFF 'DEVELOPMENT PROGRAM FOR ALL MEMBERS OF

_

. _ _. .

QUALITY INDICATORS
,.._

Staff,
1-he design-of the program is based on needs assessments and
includes recommendations by the participants.

The staff is routinely provided information regarding valid research
And:Clifrent,practice.

-Staff developMent programsincorporate knowledge of adult
learning patterns and are relevant to actual responsibilities.

Time, Oersohnel, and financial resources for staff development are
.proVidettwithin and Outside theichoOl day.

Staff deVelOpment:programs include preparing teachers to observe
:and cdach one anothee on skill§ related to the goals of the school.

_

iStaff deVeloprnent programs are eValuated for effectiveness.

,cthe effectiveness of staff development programs is validated
,thr*Ough improved teaching practices.

Principals

,Administrative staff development opportunities are provided and
,are based on identified job responsibilities.

Time arid financial resources are provided for attendance at
-workshopS, seminars, and conferences; for subscriptions to
professional journals; and for professienai interaction with other

:principals and administrators.

Administrative staff development programs include training in such
school-based proficiencies as the following:

1. leadership behavior
2. communication skills
3. group processes
4. curriculum development and implementation
5. instructional processes
6. assessing performance
i. evaluation of programs and personnel
8. school organization
9. fiscal management

10. political influences and decision making.

-Adniinistrative staff development programs are evaluated for
effectiveness.

:the effectiveness of administrative staff development programs

,
is validated through improved administrative performance.

i

"COMMENTS OR SUGGESTIONS
:

. 47
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HUMAN RESOURCE DEVELOPMENT

E
TH-E:NiEED FOR CONTINUING, VOLUNTARY

,PROFFPQNAL-DEVELOPMENT ACTIVITIES THAT PROMOTE PERSONAL GROWTH.

UAWY INDICATORS

fejt

,Teabhers annually pursue professional development opportunities
t.ithatenhance teaching performance

Teechers voluntarily devote time beyond the school day and
-..Contradt yeerto personal professional development activities.

ProfesSional deyel6pment incentives are provided for contributions
td the,develäpthent of professional colleagues.

PrdesSionaldevelopment readings and activities are shared with
::cOileagues:

feapheit are members of professional associations appropriate to
Iheir-assig nment.

Principals

the principal annually pursues profestional development
opportunities that enhance educational leadership.

The principal voluntarily devotes time beyond the school day or
contract year to professional development activities.

Prôlessionel development incentives are provided for contributions
to the development of professional colleagues.

The principal is a member of local, state, and national professional
associations appropriate to the work of school administrators.

COMMENTS OR SUGGESTIONS

,,,4f0:0044,for.Oyality Elerneintary,and.Miclqe Schools

ALWAYS
EVIDENT

USUALLY
EVIDENT

SELDOM
EVIDENT

NOT
EVIDENT
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EXC:EtLENVE-
:SCHOOL'S ENVIRONMENT ENCOURAGES THE CAPABILITIES AND EMPHASIZES THE

'ORTROF-ALL 'INDIVIDUALS.

ALMS USUALLY SELDOM NOT
'QUALITY INDICATORS EVIDENT EVIDENT EVIDENT EVIDENT

baring

, Staff members, students, and parents demonstrate a genuine
-interest in the welfare of one another.

A written plan exists to promote school/community interaction.

*Cooperatively planned school/community activities take place
regularly.

Parents-feel that they are welcome in the school.

-Parents work cooperatively with teachers and students to develop
plaris for student progress.

Parent education programs that meet the needs of the school
Community are provided.

Parents demonstrate interest in and concern for their children's
school:

Respect

Faculty and staff are committed to the school's mission.

Students and school personnel show mutual respect for one
another.

the teachers and the principal know and address students by
name.

Conflict resolution procedures are applied fairly and consistently.

The physical plant and school grounds are:

1. clean
2. aesthetically pleasing
3. safe
4. well-maintained.

Trust

Students accept responsibility for personal learning.

Students share in appropriate decision making within the
classroom and school.

, Staff members participate in making those school-based
decisions that directly affect them.

National Association of Elementary School Principals



QUALITY INDICATORS

Teachers are given appropriate autonomy for professional
=Oeci6ions.

Parents express confidence in the school staff's ability to meet
the learning needs of children.

Morale

1Morale is high among students, staff, and the school community.

Students and school personnel support one another and work
; together harmoniously.

Pride inthe school is evident among students, staff, and
dornmunity.

'Staff 'Members acknowledge and celebrate the special
Oontributions and achievements of others within the school.

Social Development

School personnel model appropriate behavior and reward
desirable behavior of students.

Citizenship responsibility is emphasized through student
participation in student council or similar leadership development
activities.

There is a written code of conduct.

The code is developed cooperatively by students, staff, and
parents.

The code iS followed consistently.

Students, staff, and parents accept and share responsibility for
discipline.

Discipline is used as a tool for learning rather than punishment.

Academic Development

The accomplishments of students and school personnel are
appropriately recognized and celebrated.

Student work is attractively displayed.

Attendance of students and staff is high.

Students and staff are aware that outstanding performance is
expected of them.Students and staff expect to be successful.

School personnel believe that all children can learn.

,COMMENTS OR SUGGESTIONS

j.*ari**lor,A*ikOlemeeivary go, Mlote Schools

ALWAYS USUALLY SELDOM NOT
EVIDENIT EVIDENT EVIDENT EVIDENT
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''.EXCELLENCE
L,OATIONI)ATA-ARE USED TO IMPROVE THE SCHOOL'S PROGRAMS.

.QUALITY INDICATORS

Validated'evaluation techniques and instruments are used
routinely.

The evaluation process includes self-examination as well as
assessment by external sources.

Evaluations relate to the attainment of particular goals.

A variety of assessments are used.

The results of teacher-made and curriculum-specific tests are
used in making instructional decisions.

Standardized tests are used to provide comparative data.

Results of evaluations are made available to all interested parties.

COMMENTS OR SUGGESTIONS

kj a

a tam 1.1 on k u a a

51

ALWNS USUALLY SELDOM NOT
EVIDENT EVIDENT EVIDENT EVIDENT

,
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.STANDMM .EXCELLINCE
--8'TtbEl\ft -A8,SISSNIENT AND EVALUATION ARE BASED ON MASTERY OF DEFINED OBJECTIVESOF THE CURRICULUM.

QUALITY INDICATORS

Mastery assessments and the curriculum are matched.

Common criteria for curriculum mastery and student evaluation are
'written, distributed, and followed.

Assessment results are used to develop appropriate educational
plans for each student.

The results of assessment and evaluation are reported to both
students and parents.

A cumulative academic record is maintained for each student.

Positive recognition is given to students as they master curriculum
. objectives.

COMMENTS OR SUGGESTIONS

i,t0110.40Sloi:61uaIlty,pernentasy. and Middle sctwqls
,

ALWAYS USUALLY SELDOM NOT
EVIDENT EVIDENT EVIDENT EVIDENT

-
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_EVALUATION AN ASSESSMENT

NDARD 10`r-lEXCELLE-NCE
AAIIAN SYSTEMATIC PROCEbURE IS FOLLOWED FOR THE EVALUATION OF ALL STAFF

-MEMBERS:

QUALITY INDICATORS

-Staff

-Each staff member knows the evaluation 'criteria and procedure.

Evaluation is based on performance, firsthand data, amount of
assistance given, and what students have learned.

The evaluation process is cooperative and positive.

The system of evaluation recognizes accountability and
distinguishes between competent and incompetent performance.

A remediation process exists that offers resources for improvement
of performance.

There are written procedures that provide due process for the
removal of incompetent staff members.

Performance significantly above the required is formally
recognized.

Principals

Each principal knows the evaluafion criteria and procedure.

Evaluation is based on the degree to which the school grows in
accomplishing its mission.

Evaluation is based on firsthand data and valid evidence.

The system of evaluation recognizes accountability and
distinguishes between competent and incompetent performance.

A remediation process exists that offers resources for improvement
of performance.

There are written procedures that provide due process for removal
of incompetent principals.

Performance significantly above the required is formally
recognized.

COMMENTS OR SUGGESTIONS

53
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Planning Guide for
School
Improvement

This planning guide helps identify those standards where efforts for
improvement should be focused. The steps to be followed in the use of this
appendix are:

1. Using the data from the Appendix A checklist, a judgment of the
extent of improvement needed in each of the 21 standards should be
made according to the following scale: Minimal, Some, or Extensive.
Specific definitions for these terms should be determined through
consensus among those persons using the checklist. A review of the
cheaklist and "comments or suggestions" listed in Appendix A
provide the basis for making this judgment.

2. When the extent of "improvement indicated" for a standard has been
determined, identify through consensus three to five specific actions
That might be-taken to improve the school's performance in this
standard area. List these actions, using statements that clearly define
measurable outcomes, in the space provided for "Plan for
Improvement."

3. When steps #1 and #2 have been completed for each of the 21
standards, it is time to prioritize the need for improvement in each
standard area. Consider the extent of improvement indicated in step
#1 and the plan for improvement identified in step #2 to make priority
judgments for each standard area. It is important that you give highest
priority to those areas that will move the school toward desirable
outcomes, and that you take time to build commitment from those who,'
will be directly involved in implementation of the improvement plan 'n
the appropriate box indicate the priority assigned to each standar-
using 1 as the highest and 21 as the lov

4. The next step in the school improvement '7.:!t' ining process is the
identification of a target completion date for each of the specific plans
that have been identified. This will facilitate monitoring and supervision
of the improvement plan, and is vital to the establishment of
accountabiiity for school improvement. It is important that not more
than three to five standard areas be initially targeted for work and that
the number of specific plans for improvement be reasonable. (It is
more sensible to set three or four substantive targets than six or eight
of lesser importance.) Proper care in the establishment of a
reasonable timeline for completion of the targeted activity is essential
to sustaining faculty commitment to school improvement and to the
ultimate success of the planning process.

5. The next step is to identify the person(s) responsible for seeing that
the specific plan is implemented. It is essential that those who will be
held accountable for implementation of the plan be clearly identified.
Use the space provided on the planning form to list such person(s).

6. The principal and/or implementgon team should then develop a
master plan that should be distributed to all faculty or prominently
displayed where everyone can be reminded of the school improvement
plan which has been developed. This plan of action will guide the
school staff in their efforts to improve the duality of the school

Maximal gains will be achieved when the principal exercises frequent
leadership and monitoring of tile plan. Recognition of desired chnges and
celebration of the accomplishment of the school improvement outcomes will
help sustain faculty morale and interest in continuous school improvement.

Standards fdrAualitytleMentorY, Or Mc:1de- tdhools.. ,,



A.TFON

STANDARD OF EXCELLENCE IMPROVEMENT INDICATED:
PRIORITY
ASSIGNED

COMPLETION
DATEMINIMAL SOME EXiASP/E

_ , .. .. . .

There IS a %Mitten statement of the school's beliefs and
`goals.

in ii iewn Nampartrutrameker

Person(s) Responsible

;Suffidient- numbers of well-qualified personnel are
PtoVided to fulfill the school's goals.

'PLAN FOR IMPROVEMENT

Person(s) Responsible

Placement and grouping practices are determined by
-student needs.

PLAN FOR IMPROVEMENT

Person(s) Responsible

Sufficient time is allocated tn accomplish the school's
educational objectives.

PLAN FOR.IMPROVEMENT

Person(s) Responsible

Each school has a full-time, well-qualified principal.

PLAN FOR IMPROVEMENT

PersongAesponsible

National 4sociation ofElementary School Principals.49
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RSHIP

-

STANDARD OF,EXCELLENCE
,

IMPROVEMENT INDICATED:

SOME7
PRIORITY
ASSIGNED

COMPLETION
DATEMINIMAL EXTENSIVE

The princip6I's valiies, beliefs, and personal
characteristics inspire people to accomplish the school's
mist ion.

PLAN FOR IMPROVEMENT

umril

Person(s) Responsible

The principal demonstrates skills that e .able the school
to reach its goals.

PLAN FOR IMPROVEMENT

Person(s) Responsible

,:Sjahdards for.quality:pernentary and Middle,Schools

'1
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STANDARD OF-EXCELLENCE
.

IMPROVEMENT INDICATED:
PRIORITY
ASSIGNED

COMPLETION
DATEMINIMAL SOME SCTEN$ NE

There is amapproved Curriculum that defines what
teaChers-are.to teach and what children are to learn.
as am roue% .....ruiuseamerr

,

Person(s) Responsible

The curribulum includes experiences that provide
children-with basic skills necessary to function effectively
ivra +global society

PLAN POR IMPROVEMEK

_

Person(s) Responsible

The curriculum includes experiences that enable children
to grow in knowledge, understanding, and appreciation
of themselves and others.

PLAN FOR'IMPROVEMENT

Person(s) Responsible

There is a plan for assessing, supervising, and
monitoring the implementation of the curriculum.

PLAN FOR IMPROVEMENT

Person(s) Responsible

The curriculum is supported by adequate financial and
material resources.

PLAN FOR IMPROVEMENT

57rson(s) Responsible

National Association of Elementary School Principals 81
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STRUZT1 ON

STANDARD OF EXCELLENCE IMPROVEMEIff INDICATED:
PRIORITY
ASSIGNED

COMPLETION'
DATEMINIMAL SOME EXMS:VE

The professional staff plans and provides effective
instructiorito accomplish the school's mission.
Pall A III r#110.11 11M1111.11~WIIMPILIIT

Person(s) Responsible

Students are taught how to learn and to value learning.

PLAN FOR IMPROVEMENT

Person(s) Responsible

The instructional program assures the attainment of
desired- student outcomes

PLAN FOR IMPROVEMENT

Person(s) Responsible

f5,2* Stsahckj.r010.!_quOlity,Elemeritory.ond Middle Schools 58



RESp:URCE-: :DEVEL-OPME NT

STANDARD OF EXCELLENCE. .. . IMPROVEMENT INDICATED:
PRIORITY
ASSIGNED

COMPLETION
DATEMINIMAL SOME EXTENSNE

Theschool has an effective staff development program
for all members of the staff.
NM AM. !PIM IIIIIMPWIVIIIIVII2rIFIP

Person(s) Responsible

The professional-staff recognizes the need for
continuing, voluntary professional development activities
that promote personal growth.

PLAN FOR IMPROVEMENT

-

Person(s) Responsible

59
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1 MAT E

STANDARD OF EXCELLENCE

The school's environment encourages the Capabilities
and etnfihasizes the worth of all individuals.

PLAN FOR IMPROVEMENT

IMPROVEMENT INDICATED:
PRIORRY
ASSIGNED

COMPLETION
DATEMINIMAL SOME EXTENSIVE

Person(s) Responsible

St rCislocAualitTElerhehtory and,MIddle Schools

60
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_

ATION'AND SSESSMENT

-

STANDARD OF EXCELLENCE IMPROVEMENT INDICATED:
PRIORITY
ASSIGNED

COMPLETION
DATEMINIMAL SOME EXTENSIVE

., .... ,

Evaluation data are used to improve the school's
brograrris.
Mill AY !Aft sluinnouffeaarmr

Person(s) Responsible

Student assessment and evaluation are based on
mastery of defined objectives of the curriculum.

PLAN FOR IMPROVEMENT

Person(s) Responsible

A fair and systematic procedure is followed for the
evaluation of all staff members.

PLAN FOR IMPROVEMENT

Person(s) Responsible
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